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Abstract  The purpose of this study was to investigate 
the relationship among teachers' general self-efficacy 
perceptions, job burnout, and life satisfaction. The 
participants of the research consist of 412 teachers teaching 
at the elementary, secondary and high schools. Hypotheses 
have been developed related to the relationship among 
variables and a model has been proposed based on these 
hypotheses. In terms of analyzing the data, confirmatory 
factor analysis and structural equation modelling were used. 
As a result of the analysis, it was found that the general 
self-efficacy perceptions had the negative effects on the job 
burnout of teachers, and, it was determined that it had a 
positive effect on life satisfaction but teachers' vocational 
burnout had negative effect on life satisfaction. It was also 
found that teachers' vocational burnout played a mediating 
role between general self-efficacy perceptions and life 
satisfaction. 
Keywords  General Self-efficacy Perception, Job 
Burnout, Life Satisfaction, Teacher 
 
1. Introduction 
The school organization has a complex structure, and 
many individual and environmental factors can influence 
the achievement of the school's goals and students’ success. 
However, among these factors, teachers have a key role in 
reaching the goals. The teachers' knowledge, skills and 
qualifications have a great importance to fulfil the roles 
expected. Today, with the rapid changes taking place in 
every area, new knowledge and skills have been added to 
the skills that teachers should have and these knowledge 
and skills are increasing day by day thanks to technological 
advances. However, intense demands and oppressions on 
teachers, diminishing resources, and student discipline 
problems cause stress on teachers leading to exhaustion. 
When today's rapid changes and general characteristics of 
the profession are evaluated together, it can be said that 
teaching is one of the professions under the risk of burnout 
[1]. 
Job burnout is conceptualized as a condition that results 
from long-term stress exposure among employees who 
provide human services, especially such as teaching. 
Despite the various origins, almost all teachers may 
experience stress in their work [2]. Burnout is a dramatic 
phenomenon [3] in the teaching, and numerous researches 
have been conducted since the conceptualization of 
burnout related to teachers [4, 5, 6, 7] and are still being 
carried out. Especially in recent research, the effects of 
school-based environmental factors on teacher burnout 
have been studied. Problematic student behaviors, 
managerial demands and school support [7]; time pressure, 
low student motivation and value dissonance [8]; parental 
demands and workload [9]; paperwork and difficult 
students [10] are some of these. 
Burnout emerges as a vital problem affecting teachers' 
lives, their psychological and mental health. Thus, 
understanding of the reasons and consequences of burnout 
is very important in terms of teacher performance and 
student achievement. There are many factors related to 
teacher burnout. These factors are generally classified as 
individual and organizational factors [11]. When the 
domain literature is investigated, it is seen that one of the 
factors related to the burnout of the teachers within the 
individual factors is self-efficacy belief [6, 8, 12, 13]. As a 
matter of fact, Leiter [14] describes burnout as a 
self-sufficiency crisis. Schwarzer and Hallum [15] point 
out that having self-efficacy traits is a preventive feature in 
the sense of finding problems and finding solutions in 
stressful environments. It is argued that individuals who 
have a positive self-esteem about themselves will be ready 
to use their resources for the sake of success, and will 
endeavor to try new experiences unceasingly while 
performing a profession [16]. 
One of the important variables studied together with 
teacher burnout and self-efficacy is life satisfaction. A 
vocation may influence individuals' life satisfaction in 
different ways. As a primary means of income, it helps 
people meet their needs and desires. In addition, vocation 
occupies a large part of the time left during the day and has 
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significant effects on people's self-perceptions and 
self-esteem [17]. Surveys on life satisfaction reveal that 
self-efficacy and occupational exhaustion have a 
significant effect on teachers' life satisfaction [6]. In this 
context, it is important to develop measures, models and 
ways to reduce teacher burnout and increase life 
satisfaction. Intervention programs will be developed, 
based on these models, will contribute to achieving success 
but also to the students and the school's goals. 
In this study, it was aimed to investigate the relationship 
among teachers' general self-efficacy perceptions, job 
burnout and life satisfaction. Hypotheses for the 
relationship between variables were developed and a 
model was proposed to be tested. It is thought that the 
results obtained from the research will shed light on the 
relationship between the qualifications of the teachers and 
also may be indirectly influential in student achievement 
and school effectiveness. In addition, it is hoped that the 
results of the research will provide guidance to the 
intervention programs to be developed in taking measures 
for negative emotions with negative effects on the teachers. 
1.1. Perception of General Self-Efficacy 
Self-efficacy is based on social cognitive theory, which 
emphasizes that people can influence things they will do 
[18]. Self-efficacy in social cognitive theory is considered 
as the beliefs of individuals in capacities that are dominant 
and specific to a particular situation [19]. It is possible to 
define self-sufficiency, as the beliefs about capacities of 
what individuals can or cannot achieve, in other words, 
how they will perform. 
Theoretically, self-efficacy is composed of four basic 
sources. These are mastery experiences, indirect 
experiences, verbal persuasion, psychological and 
emotional states [20]. One of these sources, mastery 
experiences, is the most effective way of creating a strong 
sense of competence. The successes and failures that 
people experience and the conditions they have are 
influential in the development of self-sufficiency. Another 
source of self-efficacy is the indirect experience gained by 
observing other people on similar tasks. At the same time, 
praise and criticism made by other individuals in the 
context of verbal persuasion serves as a source of 
self-sufficiency, as well. Lastly, physical and emotional 
state, expressions such as anxiety or excitement, which can 
be interpreted as a sign of sufficiency or inability to 
overcome the given activities, serve as a source of 
self-efficacy [21]. 
Self-efficacy is a multidimensional structure that varies 
according to the relative time, the circumstances, the 
attainable assistance, and the time allocated for the task. 
According to Bandura [22], self-efficacy determines how 
environmental opportunities and barriers are perceived. 
Therefore, Bandura emphasizes that people with low 
self-sufficiency tend to keep up with problems and 
obstacles. Self-sufficiency as a cognitive symbol of 
personal beliefs about how individuals are capable to 
perform certain tasks is influential in the success, optimism, 
determination, and greater efforts of individuals in 
challenging conditions [19, 23]. 
Self-efficacy can be specific to a particular area 
(classroom management, communication, academic, etc.) 
and is also considered as a phenomenon that can be adapted 
to the rest of life. This situation is conceptualized as 
general self-efficacy perception in the domain. General 
self-efficacy reflects the tendency to see oneself with the 
ability to successfully influence one's surroundings and 
achieve the individual's objectives and goals in the living 
[24]. Indeed, Bandura [19], in his article on self-efficacy 
theory, points to the generalizability of these perceptions in 
the same article, although self-efficacy explains that a 
person is an assessment of his or her perceptions of a 
certain area (context). According to Bandura, a person can 
generalize the assessment of talent perception in any 
context to talent evaluations in similar contexts. 
Self-efficacy is a key factor in teacher effectiveness as a 
belief [8] in planning, organizing, and the ability to 
accomplish those goals that are necessary to achieve 
educational goals. In addition, self-efficacy has been 
shown to be effective in stressful situations and positive 
effects such as life satisfaction [25, 26]. In this study, 
teachers' general self-efficacy was considered as a variable 
that had an effect on job burnout and life satisfaction. 
1.2. Vocational Burnout 
Burnout is defined as a response to exposure to 
long-term stress factors [27]. Because of the individual and 
organizational effects of burnout, many studies focus on 
theoretical, practical, and solution-oriented research [28]. 
There is intense interest among researchers around the 
world for teacher exhaustion, especially since the teaching 
profession is considered to be one of the professions under 
the risk of burnout [29]. 
Initially, the concept of burnout used by Freudenberger 
[30] was systematically investigated in the field with the 
scale developed by Maslach and Jackson [31]. Burnout has 
been conceptualized by researchers as a structure 
consisting of three different components. These are 
feelings of emotional exhaustion, insensitiveness and low 
personal achievement [32]. Emotional exhaustion is 
thought to be the basic element of exhaustion [33] and is 
the exhaustion of the individual in emotional resources. 
Insensitiveness refers to the development of negative and 
cynical attitudes towards service areas. In this context, 
teachers who are insensitive can exhibit cold behaviors 
against students and use depressing expressions on them. 
As such negative attitudes and behaviors are exhibited, 
teachers may physically move away from their students 
and experience psychological withdrawal [27]. Finally, a 
low sense of personal accomplishment means a belief that 
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individuals cannot be effective and successful in fulfilling 
their assigned tasks. 
Burnout reduces the quality of life by negatively 
affecting both family and business life. Burnout teachers 
are less concerned with students and other employees and 
less able to fulfil their roles. The burnout of teachers 
negatively affects the physical and emotional well-being of 
the students, which can also negatively affect the 
classroom atmosphere [34]. Besides these, it is thought that 
the burnout, which has many effects on the physical, 
psychological and health aspects of the individuals, will 
also affect the teachers' life satisfaction. Indeed, jobs that 
individuals do have an important influence on their life 
quality. Teacher burnout can also cause a cyclical situation 
by affecting the life satisfaction of teachers. In this context, 
in the survey, job burnout was considered as a variable that 
had an effect on teachers' life satisfaction. 
1.3. Life Satisfaction 
In recent years, positive psychology has focused on 
positive emotions rather than negative emotions 
experienced by individuals. In this context, one of the 
prominent concepts is life satisfaction. Life satisfaction is 
defined as the subjective well-being of the individual, 
which expresses the general happiness in life [35]. In the 
literature, life satisfaction is considered as a component of 
subjective well-being. Subjective well-being consists of 
three separate components; positive feelings, negative 
feelings and life satisfaction. Positive and negative 
emotions constitute the emotional dimension of subjective 
well-being while life satisfaction constitutes the 
cognitive/judicial dimension of subjective well-being [36]. 
Many studies have been carried out on the factors that 
influence the life satisfaction of individuals. While the 
studies focus on individuals with different demographic 
characteristics, individual and environmental factors are 
also considered as variables affecting the life satisfaction of 
individuals. Research on teachers has focused more on the 
effects of school-based environmental conditions and job 
characteristics on life satisfaction. Cognitive processes, 
behavioral characteristics, positive and negative emotions 
and various personality traits [37], influence the life 
satisfaction. It has been determined that self-efficacy as a 
result of teachers' cognitive processes and the effect of 
burnout on life satisfaction within the scope of negative 
affect were investigated [38, 26, 39]. 
The sources of life satisfaction of individuals can be very 
different. Being happy in daily life, physical well-being, 
economic situation and social relations are important 
factors affecting life satisfaction. Crises in the country, 
economic conditions are closely related to life satisfaction, 
one of the important determinants of life satisfaction is 
work and work conditions. An important point that comes 
to mind when dealing with the quality of life in 
contemporary societies is subjective perceptions and 
attitudes about various aspects of work [40]. Individuals 
spend about 70% of their time during the day, that is, in 2/3 
of their work. Positive attitudes towards jobs help 
individual provide more satisfaction [41]. Individual 
evaluations of moods and emotions also reflect on 
life-satisfaction judgments. Thus, life satisfaction reflects 
different information for different individuals and varies 
according to the circumstances at that moment [42]. In this 
context, it can be said that teachers 'self-efficacy will have 
an effect on teachers' life satisfaction by determining the 
situations in which they cope with difficult conditions and 
reducing the risks of burnout. In this study, general 
self-efficacy perception and job burnout were considered 
as variables that affected the teachers' life satisfaction. 
1.4. Research Hypothesis 
According to Bandura [19], self-efficacy is the greatest 
predictor of our behavior and our emotions. In this respect, 
it is stated that self-sufficiency is one of the greatest factors 
that predict burnout [19]. Generally speaking, teachers 
with larger personal resources and competences 
(self-efficacy, coping strategies, and professional 
knowledge) are more likely to cope with the problems of 
their profession, so they are less likely to experience 
burnout [44, 15]. Support for these judgments has also been 
achieved in the relevant researches as the job burnout of 
teachers with high self-efficacy is lower [45, 46, 25, 13]. 
Taking into account theoretical explanations and related 
research results, the first hypothesis of the research was 
established as: 
“h1. Teachers' perceptions of general self-efficacy 
significantly predict professional burnout in the negative 
direction. "  
People spend a great deal of their lives in their jobs. 
Therefore, based on this perceptions of employees, the 
organizational characteristics can affect the perceptions of 
employees on life [26]. Life satisfaction is influenced by 
situations such as achieving desirable things in life, finding 
meaningful life, determination to achieve goals, positive 
personality, economic security, social relations and 
physical well-being. It can be said that the job burnout of 
teachers will have an effect on the life satisfaction when 
considering the relation of burnout to many situations 
mentioned above. Studies in relation to job burnout and life 
satisfaction [47, 48] have identified significant 
relationships between these variables. The second 
hypothesis of research based on theoretical explanations 
and related research results is as:  
“h2 Job burnout of teachers significantly predicts their 
life satisfaction in the negative direction.” 
Self-efficacy affects human actions through various 
processes [16]. Individuals' self-efficacy influences how 
they will continue in the face of the obstacle, how people 
will feel themselves in their attempt to achieve their goals. 
Self-efficacy also determines the level of control over 
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individuals in life. High self-efficacy individuals have thus 
more positive emotions rather than negative emotions 
about the difficult aspects of life. In studies on self-efficacy 
and life satisfaction, it has been determined that 
self-efficacy has direct and indirect effects on life 
satisfaction [49, 35]. Taking into account theoretical 
explanations and related research results, the third 
hypothesis of the research was established as; 
“h3. The general self-efficacy perceptions of teachers 
significantly predict the life satisfaction positively.” 
Competence beliefs determine how environmental 
opportunities and obstacles are perceived [22], how much 
time will be spent on activities, and how stable people will 
be in the face of obstacles. This belief and determination 
will have a direct impact on the outcome. In addition, when 
considering the relationship of job burnout with life 
satisfaction and general self-efficacy perception, mediating 
effect of job burnout in relation to general self-efficacy 
perception and life satisfaction comes to mind. In this 
respect the fourth hypothesis of the research was 
established as;  
“h4. Teachers’ job burnout has a mediatory role on the 
effects of general self-efficacy perceptions on life 
satisfaction.” 
A model has been proposed to be tested by researchers 
based on research hypothesis. The model is presented in 
figure 1. 
2. Materials and Methods 
2.1. Participants and Procedure 
Research participants consist of 412 teachers teaching 
atprimary, secondary and high schools in Turkey's 
Malatya province center during the 2017-2018 academic 
year. The scale forms were applied by researchers by 
visiting the schools. During the school visits, teachers 
were informed about the purpose of the research and it 
was reported that participation was based on volunteerism. 
After the scale forms were filled, they were collected 
again by the researchers. 27% of the participants work in 
primary schools, 39% work in secondary schools and 34% 
work high schools. 52% of the participants are females 
and 48% of the participants are males. 
2.2. Data Collection Tools 
General Self-Efficacy Scale: A general self-efficacy 
scale developed by Schwarzer and Jerusalem [50] and 
adapted to Turkish by Çelikkaleli and Çapri [51] was used 
to determine the teachers' general self-efficacy perceptions. 
The scale consisting of ten items and in 5 Likert type (1 = I 
do not agree and 5 = I totally agree) has a one-factor 
structure. The Cronbach Alpha value of the scale was 
calculated as .87. 
Burnout Scale: Burnout scale developed by Pines and 
Aronson [52], of which short form was created by Pines 
[53] and adapted to Turkish by Çapri [54], was used to 
determine the professional burnout levels of teachers. The 
scale consisting of ten items and in 7 Likert type (1 = Never 
and 7 = Always) has a one-factor structure. . The Cronbach 
Alpha value of the scale was calculated as .92. 
Life Satisfaction Scale: In order to determine the life 
satisfaction of the teachers the Life Satisfaction Scale 
developed by Diener, Emmons, Larsen and Griffin [55], 
adapted to Turkish for teachers by Dağlı and Baysal [56] 
was used. The scale consisting of ten items and in 5 Likert 
type (1 = I do not agree and 5 = I totally agree) has a 
one-factor structure. The Cronbach Alpha value of the 
scale was calculated as .82. 
 
Figure 1.  The model to be tested based on research hypothesis 
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2.3. Data Analysis 
Data analysis in the research was carried out in three 
stages. In the first stage, it is checked whether there is 
missing data, the critical ratio value and Mardia 
coefficient are calculated within the scope of 
multivariable normality, and also whether there is a 
multiple linear connection is examined by considering the 
tolerance and VIF values. The Mardia coefficient’s being 
less than 1.96 [57] (the critical value is less than 5), is a 
measure of the normal distribution [58]. If the VIF values 
are less than 10 and the tolerance values are bigger than 
0.2, it can be said that there is no problematic multiple 
linear connections [59]. Within the second step, the 
measurement model was tested via confirmatory factor 
analysis. In the last stage, the model proposed by 
researchers under the framework of research hypothesis 
has been tested by structural equation modeling. 
Maximum Likelihood is the most commonly used 
estimation method in structural equation models. As the 
normality assumptions were met, the most likelihood 
estimation method was used in this study. To evaluate the 
model fit, chi-square / sd ratio, RMSEA, IFI, CFI, TLI 
compliance values were used by many researchers 
(Bayram, 2016; Gürbüz & Şahin, 2014). For IFI, CFI, and 
TLI goodness values, .90 and .95 are acceptable, .95 and 
over good fit [60, 61]. Values of .06 and lower for the 
RMSEA value are considered good indicators of 
compliance [61]. 
2.4. Results 
In the study prior to the SEM analysis, which is a multi 
variable statistical method, the critical rate value and the 
mardia coefficient were calculated in order to examine the 
assumptions of the multi variable normality. As a result, 
the Mardia coefficient was found to be 1.8 and the critical 
ratio (c.r) value was found to be 2.4, and normality 
assumptions were met. The tolerance values for job 
burnout and life satisfaction were calculated as (.62; .53) 
and VIF values (2.31, 2.44), and it has been found that 
there is no multiple correlation between variables. Means, 
standard deviations and correlations for the research 
variables are presented in Table 1. There was a moderate 
negative correlation between general self-efficacy 
perceptions of teachers and job burnout (r = -.41), a 
moderate positive relationship between general 
self-efficacy perceptions and life satisfaction (r = .34) and 
finally a strong negative relationship between job burnout 
and life was found (r = - 52). 
Table 1.  Means, standard deviations and correlations for research 
variables 
Research 
Variables N Mean 
Standard 




412 3.82 0.89 1.00   
Job burnout 412 3.19 0.72 -.41** 1.00  
Life 
Satisfaction 412 3.00 0.64 .34** -.52** 1.00 
Note: **p<.05 
Structural equation modeling was done with latent 
variables and the model was tested by confirmatory factor 
analysis. The model was found to have acceptable fit 
indexes (χ² / sd = 1.826, RMSA = 0.056, IFI = 0.93, CFI = 
0.93, TLI = 0.91). It was determined that with verification 
of the measurement model, structural accuracy with the 
covariance relationship which is about structures is 
provided, it is also verified that there is no common 
method variance of data collected from a single source.  
Within the framework of research hypothesis, the 
proposed model for the relationship between variables is 
tested by structural equation modeling. The standardized 
regression coefficients obtained after the analysis and the 
corrected R2 values are presented in FIG 2. In addition, 
direct and indirect effects are given in Table 2. 
 
Figure 2.  Results of path analysis for relations between variables 
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When the standardized path coefficients were examined, 
it was found that the teachers’ self-efficacy perceptions 
significantly predict the job burnout (p <.05) in the 
negative direction (β = -.41; p <.05), the professional 
burnout significantly predicts the life satisfaction in the 
negative direction and self-efficacy perceptions predict 
life satisfaction in the positive direction (β = .16; p<.05). 
When the adjusted R2 values were examined, it was 
determined that about 17% of the variance in the job 
burnout of the teachers could be explained by the 
self-efficacy perceptions and about 35% of the variance in 
life satisfaction by the model. 
Table 2.  Direct, indirect and total effects on the model 
Research 
variables 
Job burnout Life satisfaction 




-.41  -.41 .16 .21 .37 
Job burnout    -.50  -.50 
When the effects on the model were investigated it was 
found that teachers’ general self-efficacy perceptions have 
a moderate effect on job burnout (-.41), and a small direct 
(.16) small indirect (.21) and moderate total (.37) effect on 
life satisfaction. It was been found that job burnout of 
teachers has a wide effect size on life satisfaction. One 
remarkable finding in the study is that teachers' 
self-efficacy perceptions indirect effect on their life 
satisfaction is bigger than the direct effect. Indirect effects 
are also interpreted as mediator effects [62]. Therefore, it 
can be said that the teachers’ job burnout has a mediatory 
role on the effects of general self-efficacy perceptions on 
life satisfaction. 
3. Discussion and Conclusions 
In this study, it was aimed to examine the relationship 
between teachers' general self-efficacy perceptions, job 
burnout and life satisfaction. Four hypothesis (h1, h2, h3, 
h4) were developed by researchers based on theoretical 
explanations and related research results and a model was 
proposed. As a result of testing the research hypothesis 
with structural equation modeling, all hypothesis were 
accepted and the model suggested by the researchers was 
verified. 
The first hypothesis of the research was established as: 
"h1. Teachers' perceptions of general self-efficacy 
significantly predict professional burnout in the negative 
direction. " As a result of the research, it was determined 
that the teachers’ general self-efficacy perceptions 
significantly predict the job burnout in the negative 
direction, and teachers’ general self-efficacy perceptions 
have a moderate effect on the job burnout. In researches 
dealing with the effect of general self-efficacy perceptions 
of teachers on job burnout [13, 18, 25], it is concluded that 
there are negative relationships between the mentioned 
variables. 
In a literature study conducted by Brown [63], it was 
concluded that teacher burnout is related to self-efficacy 
perception in a negative way in 10 out of 11 researches, 
and in the longitudinal study by Lauermann & König [6], 
it was revealed that individuals with high self-efficacy 
experienced less burnout. It has also been reported that 
self-efficacy also functions as a protective factor for 
health. Schwerdtfeger, Konermann and Schonhofen [64] 
investigated primary school and high school teachers and 
found that there was a significant relationship between 
self-efficacy, cardiac activities and burnout after 
examining cardiac movements on normal school day. The 
most important cause of job burnout is chronic tension. 
The reason for this tension is incompatibility between job 
demands and available resources to cope with these 
demands [64]. An important source of teachers' success in 
dealing with problems and fulfilling their expected role is 
strong perceptions of self-efficacy. So, it can be said that 
teachers' general self-efficacy perceptions are an 
important determinant in coping with job control and 
difficulties, and will have an effect on job burnout as an 
important determinant of success and failure. 
The second hypothesis of the research was established 
as "h2. Job burnout of teachers significantly predicts their 
life satisfaction in the negative direction. “As a result of 
the research, it was concluded that the job burnout of the 
teachers significantly predicts the life satisfaction in the 
negative direction and that the job burnout has a great 
influence on life satisfaction. Similar results were 
achieved in related studies [10, 48, 26]. The level of 
burnout undoubtedly affects the pleasure and quality of 
life the concept of life satisfaction, which is related to the 
individual's well-being, generally expresses the 
individual's satisfaction with his / her life [65]. Although 
life satisfaction states a judgement between past, present 
and future, evaluations of individual's life satisfaction can 
also be determined by focusing on the flow of daily life. 
Life satisfaction is related to the living conditions of the 
individuals and the standards they set. Expectation levels 
of teachers, occupational statues, economic situations, 
school-based environmental conditions, inter-employee 
relations are factors affecting teachers' life satisfaction. As 
a result, the dissatisfaction, unhappiness, frustration and 
reluctance in the working life affect the general life of the 
employees; it can also lead to a decrease in life 
satisfaction. 
The third hypothesis of the research was established as 
"h3. The overall self-efficacy perceptions of teachers 
significantly predict the life satisfaction positively." As a 
result of the research, it was concluded that the teachers' 
general self-efficacy perceptions significantly affect the 
life satisfaction in the positive direction. Similar results 
have been obtained in studies [35, 49, 63] in which 
variables are discussed together. Research on life 
satisfaction has shown that variables such as self-esteem, 
optimism, and positive emotional experience predict the 
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level of life satisfaction of individuals [42]. Self-efficacy 
affects human actions through various mediatory 
processes. Self-efficacy perceptions influence how 
individuals feel about themselves in their attempts to 
realize goals, whether they will continue against obstacles, 
and their level of determination. It can be said that the 
levels of high self-efficacy individuals performing their 
roles related to their work are more resistant to difficulties. 
When assessed as the satisfaction level of life expectancy, 
it can be expressed that personal self-efficacy as a 
determinant in progressing and positive emotion will also 
affect life satisfaction. 
The fourth hypothesis of the research was established as 
“h4. Teachers’ job burnout has a mediatory role on the 
effects of general self-efficacy perceptions on life 
satisfaction. As a result of the research it was concluded 
that teachers’ general self-efficacy perceptions indirectly 
affect their life satisfaction and job burnout has a 
mediatory role on this effect. Tschannen-Moran, W. Hoy 
and Hoy [20] stated that self-efficacy teachers are 
determined to set goals, self-determined, committed to 
achieving goals in the face of difficulties, and affecting 
performance. Maslach and his colleagues have stated that 
self-efficacy in individuals constitutes a fundamental 
factor in devoting to work and expresses the antithesis of 
exhaustion of devotion to work [6]. In this context, it can 
be said that self-efficacy perception will have an effect on 
negative and positive emotional life of teachers and 
indirectly on life satisfaction. 
The cognitive and sensitive organizing prior to coping 
with burnout will equip individuals’ sense of control and 
enables maintaining alternatives. An individual’s 
cognitive and sensitive awareness is the main source for 
self-efficacy belief. So it can be stated as the self-efficacy 
belief is the primary source of coping with negative 
situations like burnout, anxiety and stress. Moreover, 
considering the complexity of difficulties faced with and 
their effects on individuals’ lives; coping with such 
difficulties certainly contributes to both life satisfaction 
and self efficacy by means of one’s life goals.  
The self efficacy perception is one’s belief on his/her 
own capacity to cope with difficulties. Those with higher 
self-efficacy can motivate themselves, choose the goals 
that they can reach, and determined in realizing these 
goals. Thus it can stated that those individuals having 
such a wealth are less likely to suffer burnout. Moreover, 
those individuals having higher self efficacy choose hard 
goals for themselves and preserve their commitment to 
them while increasing their strength against failures and 
thinking that they can easily cope with such situations. 
Such extra-ordinary perspectives bring personal success.  
As a result, it was determined that teachers' general 
self-efficacy perceptions and job burnout have an effect 
on life satisfaction, also general self-efficacy perceptions 
have an effect on life satisfaction via job burnout . 
Determining ways to improve teachers' self-efficacy 
perceptions and preparing intervention programs for 
exhaustion can lead to an increase in the life satisfaction 
of teachers, indirectly by increasing student outcomes. 
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